University is a critical arena for young disabled people in the construction of an adult identity and in obtaining higher level qualifications which have a major impact on future labour market opportunities. In Scotland, statistics show that there has been a steady increase in the proportion of students who are disabled. However, adopting the identity of a disabled person at university is far from straightforward, in part because of the conflicting discourses surrounding disability which are encountered. This article draws on data from a project on the experiences and outcomes of disabled students in UK universities, focusing on a case study of a particular student undertaking an initial teacher training degree in a Scottish university. The article illustrates the way in which positive and negative discourses of disability, reflected in learning, teaching and assessment practices and work placement experiences, impact on the identity of the student. The article also illustrates the importance of the social context in which disability is experienced. Whilst the student chooses to adopt the identity of disabled person during her time at university, this identity is rejected when she moves into the workplace. This is because the benefits of being identified as a disabled person at university outweigh the negative aspects, whilst in the postuniversity environment the reverse is the case.
Introduction
The period spent in higher education is likely to be a critical time in the formation of individual and group identity. For some, attending university may provide the opportunity to develop a new life course trajectory, for example, rejecting aspects of a working class upbringing and embracing aspects of a middle class identity. For others, time at university may involve the exploration of identity as a free individual, before embarking on the family formation stage of life. Disabled students are likely to be involved in many different aspects of identity exploration and development whilst at university, and addressing their relationship to the construct of disability is only one aspect of a much wider process. In this article, we use case studies of disabled students taking Education courses at an old Scottish university to explore the way in which their identity as disabled students is handled in different contexts and articulates with wider aspects of identity formation. For most students, there is a separation between life as a student and life as a worker, and it may be possible to include disability as part of one's identity at university, whilst subsequently abandoning it on moving into the workplace. For students with significant impairments which are visible to others, disability is likely to be a constant aspect of their identity, but those with invisible impairments, who account for the majority of disabled students (see below), there may be a degree of choice as to whether disability is a permanent or transient feature of identity. Students in vocational areas of study such as Education, who undertake work placements alongside their academic studies, are a particularly interesting group to study, since the process of professional enculturation runs in parallel to other aspects of identity formation.
The research
This article draws on data from a research project funded by the Teaching and Learning Research Programme (Fuller et al., 2009 ). The study, conducted between 2004 and 2007, was longitudinal and investigated the experiences and outcomes of a cohort of disabled students in four universities over a period of four years. Profiles of the four institutions were compiled, drawing on key informant data, statistical information for that institution and the sector generally and official documents. A questionnaire was administered to disabled students in each institution, and case studies of students were subsequently undertaken. The case studies involved interviews with students and their lecturers at intervals during their university career and observations of the students in particular learning contexts, such as seminars, lecturers and laboratory work. The sample of case study students was selected in order to reflect the social profile of students within that particular institution.
This article presents a case study of a student undertaking an initial teacher training programme at a Scottish university. The case study was based on five interviews with the student during the course of her four year programme, six interviews with lecturers and three observations of the student in different learning environments. In this article, the following questions are addressed:
 How does the student understand their disability and how does this understanding appear to have evolved during the course of their school and university education?  At what point has the student chosen to disclose and why?  What impact has the wider institutional and social context had on the decision to disclose a disability?  Do ideas about 'fitness to teach' appear to have had an impact on the student's decision to disclose a disability?  What has been the effect of disclosure on the individual's access to reasonable adjustments in the university and work placement?
The UK higher education environment
Over the past two decades, higher education in the UK has transformed from an elite to a mass system, with a significant reduction in per capita funding. to produce disability equality schemes, establishing milestones and targets to chart institutional progress towards greater equality for disabled staff and students. Managerialist methods have thus been used to provide both sticks and carrots to the promotion of equality for disabled students. These require systems to be in place to distinguish between the disabled and non-disabled student populations, which are likely to have knock-on effects on students' construction of self.
Universities' duties to avoid discriminatory practices were given a strong push forward by the implementation of Part 4 of the Disability Discrimination Act (DDA), which came into effect in 2002. The legislation has far-reaching implications in terms of its requirement for reasonable adjustments to be made to the curriculum, pedagogy and assessment, but in order to claim their right to such an adjustment, an individual student must be able to demonstrate that he or she is disabled. Depending on the nature and cost of the adjustment which is required, students may be eligible for the Disabled Students' Allowance. Under the terms of the Act, a person is disabled if he or she has a physical or mental impairment which has a substantial and long-term adverse effect on their ability to perform normal day-to-day activities. A medical certificate is generally required to prove that a student has a particular impairment. Students are given the opportunity to disclose a disability when they first apply for admission to the institution or at a later point, since it is recognised that a student may become aware of an impairment, or may develop a condition for the first time, during their time at university. Drawing a binary divide between disabled and non-disabled students is thus incentivised at the level of the institution and the individual student. The nature of the categories employed is discussed below.
The profile of disabled students in higher education
As noted above, when students apply to study at UK universities, they are requested, but not required, to provide information on their disability status. The university application form includes nine categories of impairment of different order; some are medical or quasi-medical categories (e.g. blind/partially sighted, dyslexia), whilst others relate to the type of support needed by the student (e.g. personal care support). The last three categories (unseen disability, multiple disabilities or other disability) are very broad. At the point of application, students simply self select the category which they think best describes their condition, although, as indicated earlier, they are required to provide medical evidence if they wish to claim additional financial support through the Disabled Students Allowance. Perhaps as a result of the financial incentive to disclose, the proportion of disabled students in UK higher education institutions over the past decade has almost doubled (see Table 1 ).
TABLE 1 ABOUT HERE
The composition of the group has also changed, with a considerable rise in the number of students disclosing dyslexia. In 1994/95, 15% of disabled students were known to be dyslexic; in 2002/03 the proportion had risen to 49%. Over the same period of time those in the category 'unseen disability' decreased considerably (www.hesa.ac.uk/holisdocs/pubinfo/student) (see Table 2 ). The National Working Party on Dyslexia in Higher Education (1999) attributed these changes to (i) earlier identification in the school population, (ii) support through the Disabled Student Allowance (DSA) and (iii) the increase in mature students through wider access policies, who may not have had their dyslexia detected at an earlier stage. (Scottish Government, 2011) and, although not quite as marked, this overrepresentation of males is also evident in higher education. The incidence of dyslexia has increased in both male and female students as can be seen from Table 3 .
TABLE 3 ABOUT HERE
Analysis of HESA statistics demonstrated that students with a diagnosis of dyslexia were not only significantly more likely to be male, but were also more likely to be middle class (Riddell et al., 2005a) . This is in line with the association between dyslexia and social class and gender in school education (Riddell et al., 1994) . It is evident, therefore, that dyslexic students in higher education are a relatively socially advantaged group on a number of dimensions.
There is considerable variation in terms of the proportion of disabled students in particular subject areas in relation to the nature of their impairment (see Table 4 ). (Riddell et al., 2005a; Fuller et al., 2009) indicates that, even when an individual discloses a disability to the university in order to receive reasonable adjustments, there may remain some degree of reluctance to acknowledge disability as a key part of that individual's identity. This is in line with findings of researchers such as Watson (2002), who has argued that individuals with an impairment may choose to identify as disabled for reasons associated with identity or administrative convenience, but may also choose to pass as normal in order to avoid discrimination and stigma. As disabled graduates move into the labour market, even though they may continue to report long-term illness or disability in anonymised surveys, there may be even greater jeopardy in disclosing disability in the workplace.
Disability, then, may be used almost as a 'flag of convenience' to be jettisoned at a point when its disadvantages outweigh its advantages. This article considers the extent to which disability is disclosed or concealed during an individual's schools experience, at university and during work placement. Students' thoughts about disclosure to future employers are also considered. The impact this has on individual identity and the availability of reasonable adjustments are also explored.
Discourses of disability and fitness standards in teaching
The negotiation of individual identity clearly does not take place in a social vacuum, but occurs as a result of complex negotiations with significant others (Hjörne and Saljö, 2004) .
With regard to the case of disability in the developed world, there are contradictory forces at work, some of which push individuals into embracing a disabled identity and some of which continue to stigmatise disability. Stone (1984) , for example, noted the rapid expansion of people identified as disabled in the US and suggested that in societies where goods are distributed on the basis of work rather than need, disability fulfils an essential role in justifying the allocation of some resources to individuals on the basis of need. This explains why the percentage of those counted as unemployed in countries such as the US has declined over time, whilst the proportion of those counted as requiring income support on the basis of disability has increased (Bloch & Prins, 2001 ) and the UK (Riddell et al., 2005b) , where 18%
of benefits claimants are classified as unemployed, compared with 62% who are classified as sick or disabled. In the context of education, Tomlinson (1982) noted the tendency to expand the category of special educational needs to include those experiencing social disadvantage, thus enabling a discourse of individual deficit to override those of social disadvantage, a trend which is clearly exemplified in the new category of additional support needs which has been introduced in Scotland. The category of disability, Stone suggested, was not infinitely elastic, since those included were able to claim additional resources to meet their needs. At a certain point, the state was likely to decide that too many resources were being expended to meet quasi-infinite demands, and at this point efforts were likely to be made to retract the category's boundaries. This is clearly evident in active labour market policies in the US and Europe, which are geared to reducing the proportion of disability benefits claimants and have intensified in the aftermath of the economic crisis. In education, a device which has been used to curb funding is to devolve budgets to schools, so that hard decisions about spending priorities are made at a local level and with limited funds. A further impetus associated with the expansion of the category of disability comes from the disability movement which has challenged the negative image of disabled people in society and have tried to encourage people with an impairment to group together under the common banner of disability in order to maximize their political impact (Oliver, 1990) . The expansion and retraction of the category of disability is clearly likely to have a major impact on the identity of people, who at different times, will either fall within or outwith its boundaries.
As noted above, whilst there are some pressures in developed societies to expand the category of disability, contrary pressures exist which lead people to reject such a label. In particular, disability may be associated with the idea of a 'spoiled identity' (Goffman, 1990) , thus pressurising individuals to pass as non-disabled wherever possible. In the caring professions, this tradition is reflected in the imposition of fitness to practise standards, which were introduced with the specific purpose of barring unsuitable people from working in professions with high levels of contact with the public. For example, the Nursing and Midwifery Council, which regulates the nursing profession in England, Wales and Scotland, maintains that nurses must be of 'good health and good character' and operates fitness testing at the point of registration. Entry to teaching, medicine and social work is similarly controlled by regulatory bodies, although the standards are framed differently in the various professional arenas and applied differently in different jurisdictions of the UK.
The General Teaching Council for Scotland was established in 1965 to regulate the teaching profession and fitness to practise standards were formalised in regulations introduced in 1993.
Applicants for teacher training had to satisfy the medical practitioner for the particular institution that they were 'medically fit to teach'. Teaching in Scotland differs from the other caring professions in that, following a consultation in 2004, it was decided to remove the fitness to practise standards on the grounds that they were anachronistic and ineffective in identifying individuals who might pose a risk to children. The consultation is available at http://www.scotland.gov.uk/consultations/education/medicallyfit.pdf, The document notes that the medical standards were initially introduced to protect children from infectious diseases such as tuberculosis, but such conditions are now quite rare and would only be detected in the later stages. Conditions such as HIV would only be detectable if laboratory tests were carried out, which were not part of the medical examination, and individuals with blood born viruses might well be asymptomatic. Psychiatric problems, it was noted, might also pose a threat to children, but there was no degree of certainty in relation to identifying which candidates might be dangerous. The General Teaching Council for Scotland published a General Code of Practice in 2002 and competency standards for full registration, which were deemed to supersede the requirement for separate health and fitness checks, particularly in light of the extension of the Disability Discrimination Act to cover the activities of professional regulatory bodies. By way of contrast, the Department for Education and Skills in England still insists that standards on physical and mental fitness to teach must be met by entrants to initial teacher training and qualified teachers.
In 2007, the Disability Rights Commission (DRC) undertook a Formal General Investigation into Fitness to Practise standards in the teaching, nursing and social work and concluded that these discriminated against disabled people in the profession, leading them to conceal their impairments or to leave their chosen profession early, reflected in very low numbers of disabled people in these fields. The DRC also argued that the standards acted as a deterrent to disabled people who were considering entry to the profession, and that occupational health tests applied by prospective employers might also deter disabled people from applying for teaching jobs, rather than being used to identify the reasonable adjustments which might be helpful, as required by the Disability Discrimination Act.
This perception is confirmed by data from the General Teaching Council for Scotland, which
shows that, whilst disabled students make up about 3% of all disabled students in Education, they account for a much smaller proportion of teachers on the Teacher Induction Scheme (the one year school-based programme which all Education graduates undertake after their initial training). The number and percentage of teachers on the induction scheme is shown in Table   5 .
( Table 5 about here)
The case study which we present below is of a student with a diagnosis of dyslexia on a BEd course at a time when the fitness standards were still operational, although these were abolished during the course of her four year period of study. The experiences of students with hidden impairments is particularly important, since they represent by far the largest group of disabled students, and, precisely because of the invisibility of their condition, have to face dilemmas in relation to disclosure at many points in their personal and professional lives. The case study illustrates the individual's profound ambivalence in relation to the category, and the way in which the external environment is critical in terms of permitting or precluding disclosure.
Disabled students and the management of identity: Case study of a student teacher with a diagnosis of dyslexia Jean 1 was a married mature student with a family who had decided to return to higher education to study a course which would allow her to find local employment. 
Identification of dyslexia
Jean always struggled with her spelling, both at primary and secondary school. She was not diagnosed as dyslexic at this stage but was provided with remedial help.
When she was at school there was, in her view, a great deal of stigma associated with receiving remedial help. One of her teachers found a way round this by asking her to take a message to somebody so that the other children did not know where she was going. She was thus provided with support of some kind, but this was not formalised.
It
Dyslexia was eventually identified when she went for her medical on entry to the institution. As noted above, in 2004 the General Teaching Council for Scotland dropped its requirement for a medical examination to determine fitness to practise.
Jean was among the last cohort required to undergo the examination and in the course of a discussion about her general health she disclosed worries about her spelling.
Rather than using this as a reason for barring Jean from entry to teacher training, the doctor suggested that she might have a dyslexic-type difficulty which could be managed with reasonable adjustments on the course and in the workplace. Indeed, the doctor herself experienced similar difficulties:
…then in my medical she asked me 'Do you have [spelling problems]?' because I was so petrified with my application form that I had spelt something wrong, so I had everybody checking it and I was like 'I do …but will that hold me back from getting in?' and she said 'No, it shouldn't at all'. And she was a doctor and it had never held her back.
Following appointments with staff supporting disabled students and an educational psychologist, dyslexia was formally diagnosed and the Disabled Students Allowance awarded. However, the process was lengthy and support in the form of a laptop and software packages was not available until the second year of the course.
Disability and identity
Jean felt that there was a real stigma attached to having reading and writing difficulties:
I come from a generation where it was looked on very badly and you were regarded as being stupid and dunce and things like that …I didn't tell my mum for ages …
As a result, she was wary of discussing her diagnosis of dyslexia even with close family and friends. Her daughter had also been diagnosed with dyslexia and Jean commented on the difference in attitude towards dyslexia in her daughter:
My oldest has been diagnosed with dyslexia … it's been really good because [she is] younger than I was and she is really resolved not to see it as a disability but she is really resolved to say that's OK, I just do things and be different, I have strengths in that and my friends has strengths in that …. You know she just felt it is normal life and she doesn't have the whole label hang up as I would. So it is really good to see her because I was aware she could be and me and my husband did a lot of chatting to her and preparing her … so she is really comfortable which is nice.
However, she herself found it impossible to see herself in terms of the discourse of difference, and continued to have an ambivalent relationship with the concept of disability:
I don't like the word … not able, because of the 'dis'. They changed … Capability Scotland and things, and there's ability groups rather than disability. I don't like it and I still don't know ... I still won't class myself as disabled.
She went on to explain her image of a disabled person as a wheelchair user, even though she saw this as 'shocking' and 'awful' in revealing her own prejudices.
However, being categorised as a disabled student did not sit easily with her overall sense of self: Despite the variability of practical and emotional support, Jean felt that her university experience had been largely positive and the adjustments made, in terms of extra time in exams and access to lecture notes in advance, were adequate. However, as illustrated below, her experience of school placement was much more difficult.
I still get emails from the student support office to register with [a disability group]. I kind of think 'I am not disabled' …. I mean there is one argument that you know labelling it might give you more resources and yeah, it has given me extra time which I am really pleased with … but then I kind of think well, I don't know … we all have strands and areas of development that can be worked on.

Experiences of teaching, learning and assessment
Work placement
Jean had one main placement during second year, a five week period in a nursery, when she decided not to disclose her dyslexia because the placement was very short.
However, she devised a note-taking system: In year 3, the students were on placement for almost the whole of semester 1 and issues arose around disclosure. This created considerable problems for Jean and left her feeling unhappy about her relationship with the first teacher on her teaching practice. She was also upset about the manner in which she was challenged by her personal advisor in relation to disclosure and whether she really ought to be a teacher:
I spoke to her [advisor] The teacher had some problems in compiling a report and the head teacher was asked to confirm that Jean's performance was adequate. As a result of this negative experience, Jean decided not to disclose to the second teacher with whom she was working in another part of the school. She was awarded straight As for this placement by the university assessor and felt vindicated. However, the experience taught her that there were considerable dangers in disclosing an impairment, since this seemed to result in suspicion which was likely to undermine confidence.
So that was hard, I cried a lot in those three weeks, and I was worried about going back to the same school, that it was going to have a knock on effect … I didn't think the head knew and I did wonder about speaking to the head but there was a lot of animosity between the head and the teachers … I felt like
Jean also discussed the practical difficulties she encountered, mainly in the area of spelling, and her coping strategies: 
Discussion and conclusion
We began this article by discussing the contradictory imperatives in late capitalist societies in relation to disability. On the one hand, as observed by Stone (1984) disability clearly serves as a category of administrative convenience, justifying the exclusion of a large section of the population from the labour market. Running alongside this discourse are at least two others. The idea of disability as stigma, as described by Goffman, still persists, making disability a shameful marker of physical or mental imperfection and consequently an unattractive identity for many people to accept. Counteracting this are the efforts of the disability movement to establish disability as a political category by promoting positive images of disabled people, drawing on discourses of difference rather than deficit and focusing on an individual's environment, rather than their impairment, as the direct cause of disability. Clearly, these competing discourses have knock-on effects in terms of the identity of those who either choose to be categorized as disabled or are categorized in this way by others. The interplay of discourses also affects the way in which social institutions such as universities construct disabled people.
As a result of anti-discrimination legislation, universities at one level buy into an understanding of disability as a political category and an important equality strand, and have responded to legislative requirements prohibiting discrimination and requiring positive action to facilitate the participation of disabled students. The views of individual lecturers, however, reveal that not everyone subscribes to this liberal stance, and particularly in vocational fields of study questions continue to be raised about whether disabled people can ever be deemed 'fit to practise' in areas such as education. Until very recently in Scotland, notions of an absolute standard of physical and mental fitness were underlined by the requirement of the professional regulatory body for a medical examination to rule out unfit individuals. The General Teaching
Council for Scotland differs from professional regulatory bodies in other parts of the UK in its decision to scrap the fitness to practise standards. However, the attitudes of some university lecturers and school teachers suggest that it will be some time before the implications of this decision are fully understood by the teaching profession.
The case study of Jean illustrates the contradictory position of different actors towards, in this case, a person with a hidden impairment. At school, Jean learnt that additional support for learning may be helpful in terms of developing necessary literacy skills, but such needs were inherently shameful and must be hidden from other members of the class. At university, a doctor carrying out a medical examination intended to weed out the unfit from teaching suggested that she might benefit from a diagnosis of dyslexia in order receive certain benefits and allowances.
Following a psychological examination, Jean was rewarded for the new diagnosis, receiving the Disabled Students Allowance, allowing her to purchase a laptop computer and to benefit from extra time in examinations. The downside, however, came in the form of institutional pressure to disclose her diagnosis on her school placement, risking the disapproval of teaching staff and possible damage to her future employment prospects. Unsurprisingly, Jean experienced considerable conflict as a result of these conflicting pressures, and by the end of the study had decided to jettison the category of disability as a significant part of her identity, since in the workplace it appeared that the disadvantages outweighed any benefits. As illustrated by the data in Table 5 , her judgement appeared to be shared by the vast majority of disabled students moving into their induction year, where less than a third of students who were identified as disabled at university chose, or were forced, to retain this aspect of identity on making the transition into their working life. 
